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ABSTRACT 
The purpose o f  this study was to evaluate the Houghton 
M i f fl in reading program in the Rome Community Conso lidated 
School District in Dix , Illinois. The Houghton Mifflin 
Reading Program was implemented in the Rome School District 
in the fall of 1980. This study was designed to evaluate 
the reading program to determine i f  it is meeting the 
purposes and objectives that the district personnel 
believed it would meet and to ascertain i f  it is as 
effective as the Houghton Mifflin Company purports it 
to be. 
This study was divided into four chapters. · chapter I 
furnishes background information concerning the Rome 
School District and the adoption of the Houghton Miffl in 
Reading Program. Chapter I also provides information 
about the objectives and purposes o f  this study . 
Chapter I I  is an explana tion of the Houghton M i f flin 
Reading Program and its four main categories o f  objectives: 
(1) decoding ski l ls, (2) comprehension. (3) reference 
and study skil ls, and t4) li terary skills. 
Chapter I I I  presents the design o f  the study , including 
an explana� ion o f  the development o f  the researc.:h instru­
ment and collection of the data . 
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Chapter IV presents the results of the study through 
the presentation o f  the questions admin istered in collecting 
the data and the tables used to present the data. Chapter 
IV also presents conclusions and recommendations of the 
researcher regarding the effectiveness of the Houghton 
Mifflin Reading Program wi�hin the Rome School D istrict. 
The researcher concluded that there were two areas 
of concern in the program . Recommendations were made 
to review the areas o f  concern, to offer in-service 
training programs for the instruc tors, and to evaluate 
the effectiveness of the IIo�ghton M i fflin Reading Program _ 
at various grade levels within the Rome School District. 
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CHAPTER I 
INTRODUCTION AND OVERVIEW 
Purpose of the Study 
This study was conducted to evaluate the effectiveness 
of the reading program in the Rome Community Consolidated 
School District Nwnber 2 in Dix, Illinois. Rome is a 
K-8 school district of about three hundred thirty students 
and is named for the township in which it is located. 
There are fourteen teachers involved in the reading 
program. 
A major purpose of this study was to evaluate the 
Houghton Mifflin Reading Program to determine if it is 
indeed meeting the objectives and purposes that the district 
personnel felt it would meet. In this study the researcher 
attempted to determine.the effectiveness of the 
reading program within the Rome School District and to 
make recommendations pertinent to the future use of the 
reading program. 
Background Information 
Rome School, through the administration and board 
of education, determined in the fall of 1979 to implement 
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a new reading program for the 1980-81 school year. The 
decision was based upon ohservations, facts , ideas, 
beliefs , and test results . The previous reading program 
was perceived to be outdated and i t  was felt by the admin­
istration, faculty and many parents that i t  was �ime to 
update the reading program . A major reason the previous 
reading program was believed to be outdated was because 
of a l�ck of sufficient supplementary ma terials. 
The Reading Review Commi ttee of Rome School felt grouping 
of students by their reading levels was difficult and 
limited within the previous reading program . Skill grouping 
was an impor tant factor in the eyes of some educators 
throughout the nation and was being advocated locally. 
Thus , the Houghton Mifflin conce9t of multiple levels was 
a def inite plus in its favor . Likewise, the idea o f  
advancement by level rather than by grade or class was an 
area where the Houghton Mifflin Reading Program had an 
advantage over some of the other r eading programs considered. 
During the late 1970' s ,  the tes t scores of the Rome 
students had declined slightly in reading . The trend 
of the local test scores , coupled with emphasis through­
out the nation on basic skills and especially reading, 
was an alarming fact to some o f  the local parentsr 
board member s ,  and facul ty. I t  was perceived that the 
decline in reading achievement locally was perhaps a 
partial fault of the reading program i n  use at the time.  
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The Reading Review Comm ittee , composed of the super­
intendent and three teachers , was established in 1979 
for the purpose of studying the read ing problem w i thin 
the district and making recommendat ions that would include 
which reading program to adopt for the follow ing school 
year. This committee was selected by the Superintendent 
and included one Jr . High teacher and two primary teachers. 
Committ�e members attended seminars , examined l iterature 
on reading programs and reading trends ,  visited area schools 
to observe various reading programs in operation , and sought 
advice from educators throughout the area. 
After evaluating its f·indings , the Committee was 
prepared to make recommendat ions to the Board of Education. 
The Reading Review Comm ittee unanimously recommended abolishing 
the old reading program and replacing it w i th the Ho�ghton 
Mifflin Reading Program . The Committee also met with the 
faculty and explained its findings and recommendat ions . 
The majority , 14 o r  18, o f  the faculty of the Rome School 
District agreed with the Reading Rev iew Committee , as did 
the Board of Educat ion . Thus , the Houghton Mif f l in Reading 
Program was adopted, materials ordered,  and in-service 
programs establ ished for the faculty in preparation for 
the imp lementation of the reading program at the beginning 
of the 1980-81 schoo l year. 
The Houghton Mifflin Reading Program was chosen over 
others upon the recommendation of the Reading Review 
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Commi ttee. The Committee based its recommendations upon 
a number o f  criteria , including : 
1. The Houghton Miffl i n  Reading P rogram o f fered 
multiple reading levels. 
2. The Houghton Miffl i n  Reading Program included 
both pre and post-assessment materials. 
3 .  The Houghton Miffl i n  Reading P rogram contained 
an effective phonics and sight combination 
approach to teaching reading. 
4 .  The Houghton Mifflin Reading Program o f fered 
an abundance o f  supplementary supplies and 
materials. 
5. Advancement w i thin the Houghton Mifflin 
Reading Program is done by levels, rather 
than by grade or class. 
6. A large number o f  area schools were already 
u s ing the Houghton Mifflin Reading Program. 
Objectives o f  Th is S tudy 
There are two basic objectives to be achieved by this 
s tudy: (1) to evaluate the Houghton Mifflin Reading Program 
and its effects w i thin the Rome School District and (2) to 
make recommenda tions regarding the use o f  the Houghton 
M i f flin Reading Program within the Rome School District. 
CHAPTER II 
EXPLANATION OF THE HOUGHTON MIFFLIN READING PROGRAM l 
Introduction 
T�9 Houghton M i f f l in Reading Program presents a 
developmental approach th�t works towa�d the goal s  o f  
developing an early independence in reading and a l ively 
and ever-widening interest in reading. The program i s  
organized around four major categories o f  objec tives : 
{l) decoding ski lls , (2) comprehens ion skills ,  (3) 
reference and s tudy skills, and (4) l iterary skills. 
The f i r s t  three categories relate to achieving the goal 
o f  independence in reading while the fourth category 
relates primarily to the goal o f  s tudent interest in 
reading and printed materials a s  info rma tional sources. 
These are no t s ta tic long range goa l s  that students 
reach only a f ter they have completed the entire ins truc­
tional program. Rather, they are continually expanding 
goa ls that students reach a t  an increas ingly mature 
level a s  they progress through the program. 
The Houghton M i f f l in Reading Prog ram consists o f  
f i f teen reading levels. Each level i s  �amed by title 
-
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and by letter as follows: Getting Ready to Read , Level A; 
Rockets, Level B; Surprises, L evel C; Foo tprints, 
Level D; Honeycomb , Level E; Cloverleaf ,  Level F; 
Sunburst; Level G; Tapestry, Level H; Windchimes , 
Level I; Passports, Level J; Medley, Level K; Keystone, 
Level L; Impressions , Level M; Encore, Level N; and 
Accents , Level o. Hopefu lly, each student will complete 
Accents (Level N) by the completion o f  the eighth grade. 
Decoding 
Decoding is considered to be a strength o f  the Houghton 
Mifflin Reading Program by the publ isher. I t  is a strategy 
of learning sounds and letter patterns. Trends over 
the past several years support the belief that children 
who are taught a decoding strategy before they are called 
upon to read whole words become better readers than those 
who begin by memori z ing whole word s .  
Houghton M i f f lin's s trategy is to use context 
together with letter-sound associations. In Level A 
students are introduced to the use o f  context when they 
first complete sentences from which the final word has 
been deleted. The ski l l  i s  then transferred to deletions 
in o ther positions w i thin a sentence. This is strengthened 
through continuing practice exercises and applications 
as the student decodes new words in stories . 
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The Houghton M i f flin Reading Program teaches students 
ini tial decoding skills by f i r s t  teaching them to use 
consonant sounds together w i th context. Students are 
grounded in using the consonant sounds i n  the initial 
position and then taught to use those sounds as they 
appear in other positions in words. The emphasis through­
out the Houghton Mifflin Reading Program is on l etter­
sound a�sociations in words , rather than in isolation. 
Using context clues is a v i tal part o f  the Houghton 
Mifflin decoding strategy . The use of contex t clues i s  
introduced i n  Level A almo s t  identically to the way i n  
which consonant sounds together with context a r e  · intro­
duced. The s tudents use spoken context to suggest words 
that could complete sentences from which a word has been 
depleted. Students then begin to use spoken context 
and consonant sound associations to identify the printed 
fo rms of famil iar words. Throughout the upper levels o f  
the program students are continually encouraged to use 
written context as clues to word meaning. 
By the time the students reach Level J they should 
have mastered the decoding stra tegy and have learned· 
to use the dictionary and/or glossary. From Level A 
through Level I the vocabulary is very carefully 
controlled as students are taught the decoding skills. 
This control i s  discontinued in Levels J through O. 
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The Houghton Mifflin Reading Progral1!1 assumes that 
i n  the beginning stages o f  reading instruc tion, all 
children will need ins truc tion in all skills. Starting 
w i th Level I students may take a diagnostic or pre­
asses sment test before receiving instruction in a specific 
skill . After receiving any needed instruction and 
practice, students are given a post-assessment tes t  
to check on skills mastery and serve a s  a further 
diagnostic ins trument. A f ter any necessary reteachinq, 
a re-assessment test is provi ded as a tool for both 
assessment and diagnosis o f  any continuing .d ifficulty 
w i th that skill. 
Comprehension 
While i t  i s  important that children be able to 
decode unfamiliar word forms i f  they are to read success­
fully , the ultimate goal of reading ins truction is 
comprehension and not merely the skill to decode words. 
In the Houghton Mi fflin Reading P rogram , reading for 
meaning i s  stressed f rom the child's very f i rs t  reading 
experiences .  Activi ties and exercises to develop 
interpretive skills and creative think ing skills are 
provided throughou t all levels of the program, 
To aid in developing these skills ,  discussion 
questions provided for most prose selections are divided 
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into the following sets: 
1. The l i teral-comprehension questions which 
provide the base for higher level comprehension 
questions. 
2. The interpretive-thinking questions which 
requ ire the students to go beyond a literal 
understanding of the text to comprehend impl ied 
meanings. 
3 .  The evaluative and creative-thinking questions 
which call for the highest level thinking 
skills. 
The use o f  context may also aid comprehension in 
enabling students to infer meanings of words whose spoken 
and written forms are unfamiliar to them. The Houghton 
Mifflin Reading P rogram introduces children to the use 
o f  context in anticipating words in Level A. From this 
extensive use of oral context at an early level , the use 
of context continues to be developed throughout the 
program in a sequenced program that teaches students 
to use context as well as the dictionary and knowledge 
of word parts to unlock meanings o f  unfamiliar words. 
Initially students learn to recognize common prefixes 
and suffixes as aids in· recognizing the printed forms of 
words that are in their speaking vocabulary. Later they 
are taught the meanings o f  many common word parts to 
help them figure out the meanings o f  many words whose 
-JUD-
spoken and written forms are unfamiliar to them. 
Since listening is a process by which students 
receive communications, it would seem probable that 
listening skills would reinforce reading comprehension. 
Reading comprehension should increase if the student 
is trained in listening for general significance, for 
details, and to predict outcomes. In the Houghton 
Mifflin Reading Progra� listening exercises begin with 
the first level and expand at later levels to strengthen 
the students' abilities to read for a variety of purposes. 
In addition, at the end of each teaching unit is an 
Enriching Language Experiences section which qives 
detailed suggestions for a large variety of activities 
to extend and enrich reading experiences through the 
other language arts. 
Reference and Study Skills 
To read successfully in the content areas students 
must master a variety of study skills. These skills are 
likely to include making efficient use of reference aids 
such as indexes, dictionaries, card catalogs, maps, 
tables, and graphs. A student should be able to locate 
and organize such information. 
The Houghton Mifflin Reading Program includes a 
sequenced series of reference and study· skills that begins 
with classifying activities in the first level, Level A, 
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and continues with introduction o f  alphabetical order, 
dic t ionary ski lls , and topics in Levels E-J. While some 
o f  these reference and study skills are introduced in 
the early levels through such activities as using 
alphabetical order and choo sing paragraph title s ,  skills 
in this category receive their ma jor emphasis in Levels 
I-M. Independence in reference and study skills becomes 
an adde0 major thrus t  beginning with Level I. 
Upon completion o f  the program, a s tudent should 
have developed reference and s tudy skills o f  the following 
types: 
1. Information-locating skill s , which include 
loca ting needed information in a variety of 
reference aids. 
2. Information-appraising skills, such as dis­
tinguishing between statements o f  fact and 
statements of opinion and evaluating an 
author's quali f ications. 
3. Information-organiz ing skill s ,  which include 
skills such as deciding on paragraph topics 
and mak ing outlines. 
A t  each stage o f  a sequence, a variety of procedures 
provides for teaching ,  practicing, applying , and assessing 
the skills. Suggestions for tea.chers and directions 
for students are clear and precise, but the var iety of 
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procedures encourages flexibil i ty o f  use to accomodate 
different teaching s tyles and different ability g roups . 
Li terary Skills 
As.previously stated, the Houghton M i fflin Reading 
Program's goal o f  student interest i n  reading is achieved 
through the l i terary skills' objectives . The development 
of l i terary skills broadens s tudents' understanding and 
enhances their interest in reading a variety o f  materials. 
To achieve the goal o f  student interest in reading 
i t  is advantag eous to develop a number of l iterary skills. 
These include class i fication skills which develop the 
ability to recognize many different types of writing; 
element-identification skills which lead to the identi­
fication o f  such elements as setting , characters , plot ,  
and theme; and quali ty-evaluation skills which enable 
students to evaluate writing s tyles and examples o f  
writing. 
The Houghton Miffl i n  Reading Program o ffers students 
selections which strive to be of interest and also 
informal in nature . The reading selections were chosen 
on a basis of children's free-reading interests as 
determined by reports from children's libraries o f  those 
titles having the greatest c ircula tion, by reports from 
classroom teachers and children's l i terature specialists, 
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and by tryouts o f  selections in classrooms. Also , profess ional 
organizations were asked for recommendations concerning 
representat ions of women and racial and ethnic minorities 
in children's l iterature. 
The goal of increased interest is further promoted 
through the format and art styles o f  the readers. Beginning 
in Level A ,  each level has units referred to as magazine s .  
Each is a meaningful unit o f  reading with varied illustration 
styles o f  presentation. The typography , page and story 
layouts have been coordinated to prompt the readers to 
be attracted and motivated to read them. D i f ferent 
typefaces lend variety and prepare students for the many 
different typefaces they will meet in the i r  everyday reading. 
Type sizes vary in accordance w ith the level of the 
readers. 
F inally , i f  the student has developed a true interest 
in reading he is likely to independently seek out and 
read materials outside his reader. To encourage such 
reading, the Houghton M i f flin Reading Program provides 
annotated l ists of suggested books. At the early levels 
such l i sts are in the Teachers' Guides and are di rected 
to the teacher for reading aloud to students. There­
after, annotated list s  o f  suggested books are found in 
both the students' readers and the Teacher's Guides. 
In the b iographical sketch following most of the major 
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selections in the readers for Levels I-0 , s tudents are 
ref erred to the book from which the selection was taken 
and to o ther books by the same author. Interest 
generated by a particular selection can be expanded into 
free and varied reading activities o r  for related 
ass ignments such as written or oral book reports. 
CHAPTER III 
DESIGN OF THE STUDY 
As F i tz-Gibbon and Morris (1978) noted, many program 
evaluations use a summative (end result) approach. This 
s tudy, however, used teachers' opinions toward process 
variable as opposed to the summa tive approach. Thi s  
was done because accurate summative data were not available. 
Hopefu lly, in the future achievement test results will 
be compiled so that a summative approach can also be 
added to evaluating the reading program. 
Teacher opinions or assessments of the cri tical 
factors of the Houghton Mifflin Reading Program were used 
for this evaluation because it i s  the belief of the 
researcher that teachers using the read ing program can 
provide relevant feedback pertaining to its ef fectiveness .  
In essence, this s tudy focused on how effective the 
Houghton Mifflin Reading Program met its self-defined 
purposes (cr i t ical factors) a s  perceived by teachers. 
Developmen't o f  the Instrument to 
Collect Teacher Feedback 
The research ins trument was developed by reviewing 
the factors purpor ted by the Houghton Mifflin Reading 
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Program to be useful on which to base an evalunatiom of 
the program. Specif ically, it was the belief of tlne 
researcher that the factors w�ich the eouqhton �ifflin 
Reading Program purported as purposes should selr"l\7e as 
the focal point of the evaluation to find out. if in 
fact , teachers believed that 'th.e pr�raDJII is ef:fectiwe 
on these factors. 
Collecting the Data 
Data collected for this study were obtained fnMll tt:lne 
fourteen teachers that are involved in the reading pr.O)(JJJr:'a:!Dl 
within the Rome School D i strict. N�ar the completio� of 
the 1982-83 school year the data collection instrmnent 
(Teacher Assessment of the Houghton Mifflin Reading Pr™Jr·ailll) 
was administered to teachers. Teachers' responses were 
collected by the researcher and used to develop ta.bl.es. 
including the responses, which are located within this 
study. The data collection instrument is presented as 
Appendix A. 
CHAPTER IV 
RESULTS AND CONCLUS IONS 
The results are reported separa tely for each o f  the 
eight questions on the instrument used to collect teachers' 
opinions of the effectiveness o f  the Houghton Mifflin 
Reading Proqram within the Rome School D i strict. 
Results for Question 1 
(Rate the quality 
Program regarding 
following areas: 
C. Reference ana 
Skills.) 
of the Houghton Mifflin Reading 
its effectiveness in the 
A .  Decoding, B .  Comprehension, 
Study Skills , and D. L iterary 
Table 1 presents the results for teachers' responses 
to ques tion 1. The results indicate that for decoding 
all o f  the fourteen respondents gave it at least a 
satisfactory rating. FurtheX111o re ,  its average rating o f  
3 . 86 was second highest to the average rating o f  4.21 
for reference and study skill s .  Only one o f  the fourteen 
teachers gave reference and study skills less than a 
satis factory rating. Comprehens ion had the lowest 
average rating ( 3 . 29) , with three teachers giving i t  
less than a satis factory rating . However , the fact that 
comprehension had the lowest average rating should not 
be interpreted that it i s  necessarily a low rating in 
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TABLE 1 
Results for Question 1 
Question l: Rate the qua lity of the Houghton Mifflin Reading Program regarding 
its effectiveness in the fol lowing areas: A .  Decoding, B. Comprehension, 
C. Reference and Study Skills, and D. Literary Skills. 
Areas 
A .  Decoding 
B. Comprehension 
c. Reference & 
Study Skills 
D� Literary Skills 
Number of 
Respondents Average 
14 3.86 
14 3.29 
14 4.21 
14 3.43 
Poor 
( 1) 
0 
0 
0 
1 
Fair 
(2) 
0 
3 
l 
1 
Satisfactory 
(3) 
5 
4 
0 
3 
Good 
(4) 
6 
7 
8 
9 
Excellent 
( 5) 
3 
0 
5 
0 
I 
,..... 
co 
I 
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that its average response was slightly above satisfactory . 
For l i terary sk ills , two teachers gave i t  less than a 
satis factory ra ting. Its average rating was 3.43. 
I n  general , the responses of teachers were positive 
toward the four areas measured in question 1. However , 
further examination may be worthy for comprehension and 
l iterary skills as to why several teachers · gave less 
than satis factory ratings. 
Results of Question 2 
(Do you feel that you have had the necessary in­
service training to effectively use the Houghton 
Mifflin Reading Program? 
Table 2 presents the results for q u.estion 2. Only 
six o f  the fourteen respondents felt that they received 
sufficient in-service training regarding the use o f  the 
Houghton Mifflin Reading Program. Based on these results, 
further in-service training may be necessary at the 
present time to address concerns the teachers have with 
the reading program . I t  is possible that the reason 
some teachers gave three o f  the areas in question 1 
less than sat{ sfactory ra�ings is because they did not 
completely understand the reading program due to 
insuf ficient in-servic e .  
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TABLE 2 
Results for Question 2 
Question 2: Do you feel that you have had the necessary 
in-service training to e f fectively use 
the Houghton Mifflin Reading Program? 
Number o f  
Respondents 
14 
YES 
6 
43% 
Results for Question 3 
NO NOT SURE 
6 2 
43% 14% 
(Do you bel ieve that the Houghton Mifflin Reading 
P rogram is more ef fective than the previous reading 
program used by the Rome School D i s trict? (If 
you were not in the District prior to the use o f  
the Houghton M i f flin Reading Program , do not 
respond to th i s  question.) 
Table 3 presen ts the results o f  Question 3. I t  should 
be noted that only ten teachers responded to this question 
because the other four teachers were new to the school 
system a f ter the Houghton Mifflin Reading Program was 
adopted and put into operation. 
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TABLE 3 
Results for Question 3 
Question 3: Do you believe the Hough ton M i fflin Reading 
Program is more effec tive than the previous 
reading program used by the Rome School 
D i s trict? ( I f  you were not in the District 
prior to the use o f  the Houghton Mifflin 
Reading Program, do not respond to this 
question.) 
Number of 
Respondents 
10 
YES 
6 
60% 
NO NOT SURE 
3 1 
30% 10% 
Of the ten teachers responding to question 3 ,  sixty 
percent o f  them indicated they feel the Houghton Miffl i n  
Reading Program i s  more e f fective than the previous program . 
Thirty percen t of the respondents felt that the present 
reading program is not more effective than the previous 
one .  One respondent indicated uncertainty in regards to 
the question. Perhaps i t  is somewhat early to p lace too 
much emphasis upon questions similar to ques tion 3 as 
the program in consideration has only been in operatio n 
for two years. 
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Results for Question 5 
(In general , please rate the ef fectiveness o f  the 
Houghton Miffl i n  Reading Program . )  
Table 5 presents results for question 5 .  In general, 
the responses to question 5 were positive . Only two (14%) 
of the fourteen respondents rated the effectiveness o f  
the Houghton M i ff l in Reading Program as fair/poor. O f  
the remaining twelve respondents, four (29%) gave the 
Houghton Mifflin Reading Program a satisfactory rating 
on ef fectiveness; seven (50%) rated it good; and one 
(7%) respondent rated it excellent. Another interpretat�on 
o f  Table 5 could be that only one more than half o f  the 
respondents indicated a rating of better than satis factory 
when considering the effectiveness of the Hou�hton Mifflin 
Reading Program as used in the Rome School District. 
TABLE 5 
Results for Quest ion 5 
Quest ion 5: In general, please rate the effectiveness 
o f  the Houghton Mifflin Reading Program. 
Number o f  
Respondents 
14 
Poor Fair Satis factory Good Excellent 
1 1 4 7 l 
7% 7% 29% 50% 7% 
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Results for Question 4 
(Do you feel that the Hough ton Mifflin Reading 
Program is the best reading program for the Rome 
School District?) 
Tab le 4 presents results for que stion 4. Nine {63%) 
o f  the teachers responding to que stion 4 indicated they 
were not sure i f  the Houghton M i f f l in Reading Program i s  
the best one for the Rome School District .  Perhaps more 
time spent us ing the p rogram and/or teacher research into 
other reading programs could aide the respondents in 
being more precise in answering this que stion . Three {21%) 
o f  the teachers answered ques tion 4 in the a f f i rmative, 
while two (14%) answered neg�tively. 
TABLE 4 
Results for Question 4 
Question 4: Do you believe that the Houghton M i f f l in 
Reading P rogram is the best reading program 
for the Rome School District? 
Number o f  
Respondents 
14 
YES 
3 
21% 
NO NOT SURE 
2 9 
14% 63% 
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Again,, perhaps aruJ>t.her year or two of ;msi.nq the 
current r.eadi.m91 program iwould help prcvi:de a more soli·d 
f oundaticn upon which the respondents co�ld base their 
opinions. 
Results for Que:sti10>m :G 
(What do you believe are 'th·e strengths of tine 
Houghton Mifflin Reading Program? Brief.ly list:) 
Tah�e � presents t.he comment...� ·of the teachers onn-
cerning question '- 'The results indi·cate that seven 
(5'B%� of the twelv·e teachers responding t'D the ·questioim 
listed interesting stories as one of the strengths 0£ 
the Houghton Mi££1.in Reading Progra:rn. Three 1{25%q olf 
the teachers com ented that vocabulary levels are con.-
sistent with tbe achiev-ement levels throughG�t the 
program. Frequent assessment of each student•s progress 
and logical sequence ·of skills were each listed by 
three (25%) of the responde�ts to the question. Twelve 
teachers listed a total of eighteen dif£erent comments 
on the strengths of the Houghton Mifflin Reading Program � 
while two of the fourteen tea,chers involved in the reading 
program in the Rome School District chose not to respond 
to question 6. 
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TABLE 6 
Results for Question 6 
Question 6:  What do you believe are the s trengths . o f  
the Houghton Mifflin Reading Program 
(briefly list) . 
L i s tings �nd Number of Respondents Giving Same L isting 
A. Interesting stories (7) 
B .  Vocabulary levels (4). 
C .  Skills available for creative use (3) 
D .  Frequent assessment o f  student's progress (3) 
E .  Skills are in logical sequence (3) 
F. Re-teaching and re-assessment lessons (2). 
G .  Good follow-up questions a f ter each s tory (2) 
H .  Op tional activities (2) 
I .  Skill repetition throughout �evels (2) 
J .  Comprehension questions (1) 
K. Good introductions to the s tories (1) 
L .  Concise teaching directions (1) 
M. Student can progress a t  own rate (1) 
N .  Abundant practice materials (1) 
0. Program is flexible (1) 
P. Teaches and tests var ious reading skills (1) 
Q .  Clearly organized (1) 
R .  Repetition o f  basic objectives in each level (1) 
R. Repetition of basic obj ectives in each level (1) 
S. No response to question (2) 
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Results for Question 7 
{llow do you bel ieve the Houghton Mifflin Reading 
Program could be improved to better meet the needs 
of the s tudents in the Rome School D i s trict? 
Briefly list:) 
Table 7 presents the comments of the teachers concerning 
question 7. All four teen teachers involved in the reading 
program in the Rome School District responded to this 
question. Seven (50%) teachers indicated they feel 
comprehension is a weakness of the Houghton Mifflin 
Reading Program. F ive (36%) of the teachers commented 
that the Houghton Mifflin Reading Program should prov ide 
students with more opportunity for reading merely for 
the enjoyme nt of reading. Two o ther comments were given 
by four diffe�ent respondents: (1) No evaluation, or 
not enough evaluation, is provided to show if the students 
unders tand the stories , and (2) too much emphasis is 
placed on understanding single words and phrase� , while 
not enough emphasis is p laced on the who le- story aspect 
of comprehension. Both (1) and (2) above are comprehension-
related com.�ents, actually making a total of fifteen 
comments in regard to comprehension being a weakness 
of the Houghton Mifflin Read ing Program. 
Three respondents to question 7 felt the Houghton· 
Mifflin Reading Program places too much emphasis o n  
skills work, while i n  Table 6 there were several cowments 
concerning skills being a s trengt..� of the program. 
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TABLE 7 
Results for Question 7 
Question 7: How do you believe the Houghton Mifflin Reading 
Program could be improved to better meet the 
needs of the s tudents in the Rome School 
Dis trict (briefly l i s t}? 
L i s ting & Number of Respondents Giving Same Lis ting 
A .  Needs more emphasis on comprehension (7} 
B. Needs to provide more reading for enjoyment sake _{ 5} 
C .  No evaluation provided to show i f  students understand the 
story (4} 
D .  Too much emphasis on understanding single words and phrases. 
Not enough empha s is on who le-story aspect (4} 
E. Too much skill work (3} 
F. Too much paper work for the teachers (2} 
G. Compile s e t  of comprehension questions for each s tory (2) 
H .  Too much emphasis on multiple choice tests {2) 
I. Allow for more fun activities (2) 
J. Needs a different and more complete method of placement 
testing (2) 
K. Needs more essay questions {2) 
L .  Vocabulary is too difficult (2} 
M. Lessons on picking words that rhyme to see i f  child can 
use a pronunc iation key are wo rthless (2) 
N. Skill lessons in Level I are too dif ficult for third 
graders (1)  
o. Have actual tests from company for s ec t ions (units} of 
s tories (1) 
P .  More emphas i s  should be placed on l i terary skills {l) 
Q .  Perhaps i t  could be s upplemental with a phonics program (1) 
R .  Introduce vowels earlier (1} 
S .  Departmenta lize more in reading so unqualified teachers 
would not be required to teach i t .  (3) (This is actually 
scheduling problem within the school, rather than a 
shortcoming of the program.} 
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Thirteen different "weaknesses" of the Hough ton Mifflin 
Reading Program were l i s ted by two or more of the respon-
den ts ,  compared to nine "s trengths" l i s ted by two or 
more respondents in Table 6. 
Results for Quest ion 8 
(Please make any general comments about the Houghton 
Mifflin Reading Program that you feel might be 
beneficial to the evaluation of the Program. 
Briefly l i s t:) 
Table 8 presents comments beneficial to the evaluation 
of the Houghton Miffl in Reading Program. Eleven of the 
fourteen teachers involved in the reading program in the 
Rome School D i s trict responded to the question. The eleven 
responden�s gave a total of seventeen d i f ferent comments , 
one o f  which was not pertinent to the question. O f  the 
sixteen remaining commen ts , five were o f  a positive nature 
while eleven were of a negative approach. No positive 
comment was given by more than one teacher ,  while nine 
of the negative comr.tents were l i s ted by two or more of 
the respondents. 
Heading the l i s t  of "negatives" is the area of work 
on skill s .  There were thirteen negative comments regarding 
the skills area of the Houghton Mifflin Reading Prog ram, 
while only one respondent had a FOSitive comment concerning 
the treatment of the skills. 
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TAELE 8 
Results for Ques tion 8 
Question 8: Pleas e  make any general comments about the 
Houghton Mifflin Reading Program that you 
feel might be beneficial to the evaluation 
of the Program (briefly l i s t). 
Comments � Number o f  Respondents G iving Same Comment 
A .  Too much paper work and record keeping (4) 
B .  Need fewer skills and more reading in upper-grades (3) 
C .  Very difficult to use i n  upper-grades because o f  our 
partial departmentali zation (3) 
D .  Too many skills (3) 
E. Too much repetition of skills (3) 
F. Need more analysis of the s tories (3) 
G .  Too dras t ic a jump between levels , especially in skills (2) 
H .  Some directions are too "wordy" and confusing (21 
I .  Skills too difficult in Levels L -M-N (2) 
J .  Easy-to-teach program (1) 
K. Should add other stories and language experiences to 
supplement i t  (1) 
L .  Slang vocabulary too difficult (1) 
M .  Story selections are very interesting, varied, and 
enjoyable (1) 
N .  Program is easily adminis tered in the lower-grades (1) 
O .  An over-all good program (1) 
P. Good program in skills area (1) 
Q. Need to keep grouping of s tudents as i s  (1) (This would 
mean that next year in our school the groups would vary 
in s i ze from 2 to 56.) 
R .  No response to question (3) 
-30-
Four of the teachers responding to question 8 expressed 
their belief that there is too much paper work and record 
keeping involved in the Houghton Mifflin Reading Program. 
Three of the eleven teachers responding to the question 
commented that they felt there should be more analys is 
of the s tories . This latter comment seems to be another 
comprehension-related one . Overa l l ,  the negative comments 
and suggestions in Table 8 far outr_ ..nnber the pos itive ones, 
which i s  cons is tent with Tables 6 and 7 .  
Conclus ions and Recommendations 
As stated in Chapter I I I ,  the design of this s tudy 
was based on the belief that the teachers should b e  able 
to provide relevant feedback about the effectiveness of. 
the Houghton Mifflin Reading Program within the Rome School 
District. I n  s tudying the feedback from the responding 
teachers , this researcher finds two areas of concer n :  
(1) comprehension and (2) sk i l l s .  
Apparently, in actual practice over a two-year period, 
the area of comprehension has fa iled to completely adhere 
to the s tandards s e t  forth by the Houghton Hi�flin Company 
a s  described in Chapter I I  of the study . In Table 1 ,  which 
was based on a very concise answering and rating sys tem, 
the respondents rated the comprehension area as "satis factory . •  
Furthermore , in Table 7 ,  an area o f  the research ins trument 
where the respondents had considerable flexibility in 
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responding to the ques tion , comprehension came into focus 
as a major concern to several of the teachers responding 
to the question . I t  is the feeling of th is researcher , 
through studying the tables and the commen ts therein , that 
the area of comprehension may not be as effec tive in the 
classroom setting a s  purported by the Hough ton Mifflin 
Company and hoped for by the Reading Review Commi ttee of 
the Rome School Dis trict'. 
Much of what has j u s t  been stated in the previous 
paragraph about the area of comprehension could a lso be 
said about the area of sk i lls work . Tabl e  6 and Table 8 
seem to somewhat contradict each other in this area . In 
l i s ting the strengths of the Houghton M i f f l in Reading 
Program in Table 6 ,  several respondents made comments 
regarding sk i l l s  as an area of s trength within the· Houghton 
Mifflin Reading Program. However , in Table 8 ,  where the 
teachers were asked to make general evaluative s tatements , 
the teachers responding to the question made thirteen 
negative statements regarding the skills area a s  compared 
to only one positive s ta tement. Perhaps these "contra­
dictions" stem from this area not being as ef fective a s  
purported by the Houghton Mifflin Company , o r  perhaps 
they stem from a lack o! in-service for the teachers a s  
indicated in Table 2 .  
A f ter s tudying the tables in this s tudy , after 
speaking with several of the fourteen Rome School D i s trict 
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teachers involved in the reading program , and a f ter reading 
and s tudying the various comments given by those involved 
in the reading program, this researcher has four 
recommendations : 
1. I t  is the recommendation o f  this researcher 
that the Reading Review Committee of the Rome 
School District take a serious look a t  the 
two ma jor areas o f  concer�, comprehension and 
skil ls , to determine i f  these are indeed 
areas o f  weakness within the Houghton Mifflin 
Reading Program as used within this school 
distr i c t. The Reading Review Committee should 
then make further recommendations based on 
its finding. 
2 .  I t  i s  the recommenda tion of this researcher 
that the Rome School District institute 
additional in-service training programs in an 
attempt to better equip the teachers for their 
use of the Houghton Mifflin Reading Program. 
3. It is the recommenda tion of this researcher 
for the Reading Review Committee o f  the Rome 
School District to do its own research into 
the pos s ib i l i ty ·tha t the Houghton Mifflin 
Reading Program may be better suited for a 
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particular portion of the school {say grades 
1-5' as opposed to the entire eight qrades. 
The Reading R.eviiew Committ-ee should then 
make further re.ccmmend.atwns based on its 
. findings. 
4 .  It is the reco:mmend.att::i.om (Of this researcher 
that th.e Re.a·ding Review Committee of the 
Rome School District hegi:ru in the sprinq of 
19 84 doin.,g- a:n a..mm:.uiall s t'l!Ldy of test resWllt:s 
as a summative apprnach t.c> evaiuatiom of 
the reading program within its schoo.11..  
APPENDIX A 
Research Instrunent 
TEACHER ASSCSSH£NT Of TH£ HOUGHTON-HlffllH A£AOING PAOCAAll 
Direction�: The µurpo\e of this J�\CS�111<:nl I \  lo find oul wh•t yo"r 
11c:rc;.,p1 ion� .»re o( the effect lvcneH o( lhe Ho"9h ton-l1i f f l  i n  RcJdinq 
Proc1r""'· P l  ... .i\c rc\110n<.I to c:.u:h item hnnc, l l y  .>ml rr.u1ld y .  Oo not 
11ut your n•nte <in t h l \  l n \ t ru-.:11 1 ;  • I  I la\pC>n\c\ •re .>nonyaiuu\. P l e•\e 
check your •nswers . 
I .  R•te the qu• l i ty of the HoU<jhton-
H i f f l i n  Re•din9 Pro9r� re9•rdln9 
I t s  effecti veness i n  the followln9 s�t l s-
•re•s : Poor F•lr f•c;tnry r.ood 
A. Decodlnt 
• •  Co'"Prehcnsll.Ml 
c .  Reference ' Study Skills 
0. l l teruy Ski l l s  
2 .  Do you fee I th.r you �ve Nid the 
necessary In-service training to 
e f f  ec t i ve I y use the Houghton-
CJ<ccl lent 
HI ff I In Reading Progra• Yes No Nol Sure __ --
3. Oo you b e l i eve that the Houghton-
11i f f l l n  Reading Program is cnore 
effective than the previous re.dint 
progra,. used by the dlstrlc;tl 
( I f  you were not i n  the distric;t 
prior to the use of the Houghton-
H i f f l l n  P.eadlng �rograa, do not 
respond to this ques tion). Yes No __ Hot Sure ----
� .  Do you be l i eve that the Houqhcon-
H i f f l l n  Readin9 Program I \  the best 
Yrs No Not Sure rea�ing program for the district? -- --
s .  I n  gc:nera l y ,  p l ease rate the e f fec-
t i veness o f  the Houghton-Hl f f l in Sat i s -
Reading Progra•. Poor fa i r  factory 
6 .  What do you be l i eve are the s trengths o f  the Houghton-Hi f f l l n  
Reading Progra• (briefly l i 5 t ) l  
7 .  Kaw <.lo you b e l i eve the Houl')h lon-1' i f f l in llc.:idlnq Progr•• coulJ 
be improved to better meet the needs of the students In this 
district (briefly l l st)l 
Good 
8. Plra\e m•ke any general coetwnents about tho Hou4h1on-1'i f f l l n  Reading 
Pro9r.lm which you feel might be bene f i c i a l  to the evaluation of the 
Progra� (briefly l i s t ) .  
Cllcel lent 
/ 
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